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Este trabajo analizará el contexto actual y el funcionamiento del programa de auxiliares de conversación de la Comunidad de
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INTRODUCTION
The Community of Madrid will soon celebrate the thirteenth anniversary of the Bilingual Education Programme. With
this landmark, we are now looking at a full generation of students immersed in Bilingual Education. The majority of these
students are part of the English Bilingual Programme, this despite there being options to study in German or French, along
with their native Spanish (Community of Madrid, 2015: 3). Accompanying the students along their educational path are
close to 2,000 ‘Auxiliares de Conversación’ or ‘Language Assistants’. Of the 2,000 Language Assistants (henceforth LA),
approximately 1,400 LAs are assigned to the English Bilingual Section. These LAs are all native speakers of English.
According to the Comunidad de Madrid (Comunidad de Madrid, 2014: 2) they come from countries such as the United
States, the United Kingdom, Canada, Australia, New Zealand and Ireland.
As we approach the point where the educational timeline in many schools, from the first year of Primary Education
until the fourth year of Secondary Education (E.S.O.), are closing in on a fully bilingual model, we must ask if the LA
Programme is working to its full capacity. How is this system, using native English LAs, functioning within the schools of
Madrid? Who better to ask than both the Language Assistants and the Teachers, who are at the epicenter of the Bilingual
System?
Both groups, LAs and Teachers, will be asked to participate, via an anonymous questionnaire. Both will be asked a
selection of questions, and will be asked for comment. The data retrieved will then be collated and compared in order to
give a clear view of opinions and beliefs with regards to the functionality of the Bilingual Programme in Madrid.
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As this dissertation will look at the views of both LAs and teachers, it is fair to assume that both groups will have
contrasting views on many elements of the programme, but there is also scope that they may concur on many elements. It
will be hypothesised that the LAs lack direction, training and preparation when they arrive to start their role. It will also be
hypothesized that the LAs lack integration into the Spanish schooling system. Without a background in education or a
foundation of Spanish culture and Language, it is very difficult for them to understand and comprehend their roles.
1. PROBLEM APPROACH
1.1. Justification
Every year the Community of Madrid spends one thousand euros per month, per LA, for nine months of the academic
year (Comunidad de Madrid, 2015: 16). When we consider there are nearly two thousand LAs participating in the
programme, we must evaluate the viability and how well the programme is functioning.
Increasingly, there is huge importance put on the ability to be ‘bilingual’, within Spanish society. Nowadays it is seen as
a pre-requisite to have achieved at least a B2 (as per the Common European Framework of Reference for Languages) level
of English proficiency, in order to complete a University course in some parts of Spain (Vallespín, 2017).
According to the latest EF EPI ("EF English Proficiency Index - Spain", 2017) ranking score, Spain is ranked at number 19
out of 25 of European nations, when it comes to the level of English Proficiency. This suggests that there is a considerable
amount of work to be done to increase the level of English as a second language, within Spain. However, one must look at
the resources currently available, such as the LAs. In order to improve the level of English language, we must re-evaluate
and attempt to understand the functionality of the LA programme, noting both its successes and failures, how it can be
built and strengths maintained.
1.2. Research Questions
This research will look into the opinions and values of both the LAs and the Teachers who are part of the English
Bilingual Programme in Madrid. After both samples have completed their respective questionnaires, the results will be
compared and an analysis will be made from the results. The following questions will be looked at in further detail:
1. Is there a clear understanding of what the role of a LA has to do in class? If not, where do these problems come
from?
2. Are LAs sufficiently trained and prepared for their role in the classroom?
3. Is the LA programme functioning to its fully capacity?
1.3. General and Specific Objectives
The purpose of this research is to understand and offer solutions to improve the quality of the service offered by the LA
programme. It is important to listen to both LAs and teachers in order to understand their viewpoints and come to a
common consensus with regards to improving the programme. In turn, there should be an increase in the quality of
English Language learning experience within the Bilingual Schools of Madrid.
2. THEORETICAL FRAMEWORK
2.1. Theoretical Focuses
2.1.1. Native and Non-Native Speakers in the Classroom
The LAs main role in the classroom is to facilitate and encourage the use of English via conversation, their main tool
being their native tongue, whilst educating students about their own culture. This is detailed to all LAs upon their
acceptance into the programme. According to Krashen, Long and Scarcella (1979: 573), “Acquirers who begin natural
exposure to second languages during childhood achieve higher second language proficiency than those beginning as
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adults.” This would suggest that the role of the LAs, as native English speakers, is essential to the success of the Bilingual
Schooling system.
As previously mentioned, it is now imperative to achieve a higher level of English than previously requested, to simply
complete a University Course in Spain (Vallespín, 2017). In order to acquire said level, students often look for a Native
English speaking teacher, and forego the thought of learning with a Non-Native Speaking (henceforth NNS) teacher. The
advantages are said to be that “Adult ESL learners could comprehend standard native speakers English better than nonstandard English” (Eisenstein & Berkowitz, 1981, cited in Butler, 2007: 737).
Eisenstein and Berkowitz (1981), indirectly, make a strong case for the use of LAs within the classroom as the majority
of teachers in Spain, are indeed Spanish. The LAs facilitate access to a Native English speakers, when the students
ordinarily may not have said access.
However, it must be noted that learning an L2 is entirely different to acquiring a native language, and on this point it’s
argued by Wardak (2017), “Native teachers will never be able to gain the experience of learning the English language,
despite the fact that they may have experienced learning another language.” This view is supported by Kiczkowiak (2014)
writing for the British Council, he states, “It’s all down to the factors I’ve been talking about here: personal traits,
qualifications, experience and demonstrable language proficiency. Your mother tongue, place of birth, sexual orientation,
height, gender or skin colour are all equally irrelevant.”
The preceding points lead us to look at the Language Assistant Programme and its functionality. Both the LAs and the
teachers cover the points above and one would think they should work in harmony with each other. We know for a fact
that all Spanish teachers must have the minimum qualification (whether it is ‘Magisterio’ or the Master in ‘Formación del
Profesorado de Educación Secundaria Obligatoria y Bachillerato’, with the speciality to teach English) to teach English in
the Spanish Educational System. According to the application site, the only academic qualities a LA must possess are to
hold a minimum of a Bachelor’s Degree by the end of the academic year preceding the start of the program, be a junior or
a senior, or have become a university graduate and be a native speaker of English (Gobierno de España, 2017). In turn, the
only person to have a guaranteed pedagogy background, within the classroom, is the class teacher.
2.1.2. Training of Language Assistants
If we consider that the LA and the teacher are working as a team in the classroom, we must consider the functionality
of the LA programme. It quickly becomes difficult when we have a teacher who is highly qualified and experienced, whilst
on the other hand we have another ‘team member’ who has little or no experience and is under qualified. It has been
stated by Gibbs & Coffey (2004: 98) that,
Without the support of training, teachers may move in the opposite direction and reduce the extent to which they
adopt a Student Focus. A Student Focus approach is known to be associated with students taking a deep approach to a
greater extent, and hence to improved quality of student learning outcomes.
Here, Gibbs & Coffey (2004) are using the example of a teaching assistant; however the same would apply to a LA as
their role in the classroom is similar. If the LAs came prepared or trained to the class for the start of the academic year,
there would be a benefit to all factors in the classroom. The LAs would be more prepared, the teacher able to concentrate
on their class and the students would have a further trained individual in the class, and in turn facilitate further learning.
Gibbs & Coffey continued; without the support of training no such positive change in student learning is evident (2004).
This research would lead to the idea that trained LAs would offer a far better service and would vastly improve not only
productivity, but also the functionality of the Programme. This idea is also supported by Prieto & Altmaier (1994: 481) who
concluded that, “graduate teaching assistants with prior training endorsed a significantly higher level of self-efficacy than
those with no training.” This again makes a strong case for creating some form of training programme for the LAs to take
part in before they start their positions. There would be a benefit for all involved in the programme and increasing the
functionality.
2.2. Research in the Area
The JET (Japan Exchange and Teaching) programme, is of a similar set up to the LA programme in Madrid. One slight
difference is that the participants of the JET are used as ‘Team Teachers’ and not solely used as for their oral abilities
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(Comunidad de Madrid, 2015: 9-10). However, the participants are Native English Language speakers, and co-habit the
classroom with the teacher.
Interestingly, there seems to be some parallels with the LA programme in Madrid. One such issue reported by Ohtani
(2010: 39), “In addition to the poorly written eligibility criteria, some statements in the general handbook (2008) require
some background in education in order to fully understand the teaching guidelines.” This shows a correlation with the
previously mentioned lack of training or expertise amongst LA before entering the programme in Madrid. Ohtani (2010:
40) continues, “The only official preparation and training arranged for new ALTs (Assistant Language Teachers) consists of
one post-arrival orientation, one mid-year training seminar, and one conference for returning JET teachers.” Again, this is
very similar to the systems employed in Madrid, and one which has caused some considerable problems in Japan. The lack
of training and preparation has been cited in Japan as a reason for a lack of functionality (Ohtani: 44), this could also be a
reason which plagues the programme in Madrid.
Hibler (2010) looked into the collaboration between LAs and the class teacher. When concluding, Hibler (2010: 57)
noted that both LAs and teachers felt “there was not adequate time for them to plan together, which they feel is
necessary to collaborate.” The idea of working together and collaborating has again been raised here, this could be a
possible issue with the functionality of the LA programme in Madrid.
Hibler (2010: 60) continued to conclude that class teachers “would like more contribution from the LA.” The LA role is
open to interpretation on occasion, however there may be the possibility that the LA does not understand what the
teacher wishes them to do, and this again could affect the functionality of the programme.
3. METHODOLOGY
The research was completed using a mixture of both quantitative and qualitative methods. A questionnaire was
created, in which the participants had to answer multiple choice questions. These questions were both nominal and
ordinal. However, it must be noted that all questions used to gather specific information regarding the LA programme,
were created using ordinal questions, and more specifically the Likert Scale (i.e. Strongly Agree, Agree, Undecided/Neutral,
Disagree, Strongly Disagree). After answering each question, the participants were asked if they wished to make further
comment. As there was a small timeframe for the research to take place, this style of questionnaire was used as it allowed
for many participants to take part whilst voicing their opinions, giving the best quality information to the investigation.
The questionnaire was completed anonymously whilst it was mandatory to answer every question. However,
participants were not obliged to write a comment for every question they answered. The questionnaire was completely
anonymous as it allowed for participants to answer openly and honestly and not fear any repercussions as many were still
working in their positions.
There were two separate questionnaires prepared, one specifically for the LAs and another specifically for the Teachers.
Both participant groups were chosen from people known to the interviewee, this allowed for said groups to be stratified.
The questionnaire was prepared using Google Docs, and all information was held privately and securely by the researcher.
Participants were encouraged to comment on as many questions as possible. All participants were able to complete the
questionnaire at their leisure and submit the survey once completed. By using an anonymous online survey, it was
ensured there would be no access or ethical problems. Participants were made aware that it was mandatory to answer all
of the questions.
It was ensured that both participant groups were seen as representative, and the sample was aged from 18 to 40 plus.
The reason 40 plus was chosen, was not to offend any participant.
Several issues arose during data collection, one being the question of nationality. As it was an open response, some
participants wrote their nation and not their nationality (e.g. USA, not American). Likewise, some participants identified as
English or Scottish, this was collated as British, as both Nations are part of the United Kingdom.
A further issue arose with the use of inappropriate answers within the comments box of some questions. These
comments were discarded as they were either illegible or they did not correlate with the question. All research was
completed following university guidelines set out in the Guía Metodología del Trabajo Fin de Máster 2016/17.

PublicacionesDidacticas.com | Nº 88 Noviembre 2017

687 de 911

4. RESULTS
As the study was conducted by splitting participants into their respective groups (LAs and Teachers), the results will be
reported in the order of LAs followed by Teachers. The question will be reported, followed by the response.
4.1. Language Assistants
Item 1: Age?
The 39 responders were requested to give their age. The vast majority of participants were aged between 18 and 29.
Seventeen participants (43.6%) were aged between 18 and 24 years old. A further fourteen (35.9%) stated they were aged
between 25 and 29. Seven responses (17.9%) stated that they were aged between 30 and 34 years, whilst only one
participant (2.9%) stated they were aged between 35 and 39 years of age. Finally, no LAs responded that they were aged
over 40.

Chart 1. Item 1: Age of LA

Item 1: Age
03%

18%
36%

18-24
25-29
30-34
35-39
40 +

44%

Source: Own elaboration based on the data obtained in the study

Item 2: Gender?
Twenty-seven participants (69.2%) indicated they were female, whilst eleven participants (28.2%) identified as male.
The remaining participant (2.9%) preferred not to disclose their gender.
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Chart 2. Item: Gender of LA
Item 2: Gender
03%

28%
Female
Male
Prefer not to say
69%

Source: Own elaboration based on the data obtained in the study

Item 3: Nationality?
Twenty-five (64.1%) of participants were from the United States of America. British LAs were the second most
numerous with 10 participants (25.6%), whilst two participants (5.1%) identified as Irish. Finally, there was one participant
from Canada (2.6%) and one participant from Australia (2.6%).
Chart3 Item 3: Nationality of LA
Item 3: Nationality

1

2 1
American
British

10

Canadian
Irish
25

Australian

Source: Own elaboration based on the data obtained in the study
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Item 4: How long have you been a participant in the Language Assistant Programme?
Fifteen participants (38.5%) identified as having spent 0-1 years in the programme. Fifteen further participants (38.5%)
identified as having spent 1-2 years as part of the programme. Seven participants (17.9%) stated they had spent between
2-3 years in the programme. Finally, two participants (5.1%) had spent over 3 years in the programme.

Chart 4. Item 4: How long has LA been a participant in LA programme.
Item 4: How long have you been a participant in the Language Assistant
Programme?
05%

18%

0-1 years

39%

1-2 years
2-3 years
3+ years
39%

Source: Own elaboration based on the data obtained in the study

Item 5: Before entering the programme I had experience of working with learners of English as a Second Language.
Participants were given three options when responding; ‘yes’, ‘no’ and ‘somewhat’. Twenty-one participants (53.8%)
identified as having had previous experience with ESL students. When asked for any specific experience the results were
varied. Some responses included working as “an English assistant in a Spanish Summer Camp,” and “in a school in
Catalonia” and “private tutoring.” Also included were responses such as having experience as “a primary school teacher
with ESL students”, teaching “English to Chinese students in Beijing” and working “in a NYC public school with a high
proportion of English language learners”. Several other participants followed in this vein, including further experiences of
summer camps and working in language academies.
Seven participants (17.9%) stated that they had ‘somewhat’ experience of working with ESL students. Their experiences
included working “for the Spanish Army teaching English as a second language” and “tutoring children after school that
spoke English as a second language.” Others stated that their experience included working as a “social activity leader at a
language school for students learning English,” and working “in adult education research, which included ESL learners” and
finally as “a community tutor.” The final eleven participants (28.2%) stated they had no previous experience working with
ESL students.
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Chart 5. Item 5: Did the LA have previous experience with L2 English learners

Item 5: Before entering the programme I had experience of working with
learners of English as a Second Language.

18%
Yes
No
54%
28%

Somewhat

Source: Own elaboration based on the data obtained in the study

Item 6: Before entering the programme I had a recognised qualification to teach English as a Foreign Language (e.g
1
2
3
4
DELTA , CELTA , TEFL , TESOL etc.).
Participants were again offered the three options of ‘yes’, ‘no’ and ‘somewhat’ when responding to the question.
Twenty-five (64.1%) of the thirty-nine participants stated that they had no recognised qualification to teach English as a
foreign language.
One third (33.3%) of participants responded that they had a recognised teaching qualification. Eleven of these
participants responded with comment, with seven stating they had a ‘TEFL’ qualification. Two participants revealed they
had a degree level qualification, one stating they had a degree in “English but no teaching experience” whilst the second
had a “BEd (Bachelor of Education degree) specializing in ESL.” Finally, one participant stated they had the CELTA
qualification. No participants stated they had either the DELTA or the TESOL qualifications. Only one participant (2.6%)
claimed to have ‘somewhat’ experience; however they failed to leave comment.
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Chart 6. Item 6: Before entering the programme the LA had a recognised qualification to teach ESL.
Item 6: Before entering the programme I had a recognised qualification to teach
English as a Foreign Language
03%

33%

Yes
No
Somewhat

64%

Source: Own elaboration based on the data obtained in the studyItem 7: Before I entered the programme I was
sufficiently prepared, by the Spanish Governing Body, for my role as a Language Assistant.

The 39 participants were offered 5 different responses using the Likert scale when responding to item 7. These were
“Strongly Agree, Agree, Undecided/Neutral, Disagree and Strongly Disagree.” Participants were encouraged to comment
and offer their point of view. For the following items, 7-17, the same Likert scale was utilised.
Of the 39 participants, not one (0 participants) strongly agreed that they were sufficiently prepared by the Spanish
Governing Body. Five responses (12.8%) of those interviewed agreed that they were sufficiently prepared for their role.
Only one of those five participants commented, however they questioned their own bias as they had entered the
programme through CIEE (Council on International Educational Exchange). CIEE is a third party NGO (Non-Governmental
Organisation), which allows young people to study, learn and work abroad. As this participant entered the programme
through a third party, their comment and opinion may be skewed and in turn has been chosen to be discarded. The
comment can still be viewed in the raw data (Appendix I).
Eight participants (20.5%) responded that they were undecided/neutral in regards to item 7. One participant felt that
through their “own personal research” they were sufficiently prepared. The same participant did continue to say that “the
Ministry's help was almost non-existent.” Another undecided/neutral participant noted that they drew from their own
experience of the education system, whilst continuing to comment that the school he worked in “has prepared me more
than the governing body.” A final participant noted that they had used social media to prepare and found that they were
“mostly prepared by the Facebook groups, not the Spanish governing body.”
Thirteen participants (33.3%) disagreed that they were sufficiently prepared by the Spanish Governing Body. One LA
stated that they found the role confusing and that “it can be blurred as to what our responsibilities actually are.” Further
comment from another participant stated that “they [the Spanish Governing Body] state the general expectations;
however, there is an obvious lack of communication within the program after that.” These ideas were continued from a
further participant who stated that it is “impossible to prepare you for a role that depends on your school, coordinators
and teachers.” Finally, it was reported from one participant that they were “told where my school is located, and that is
pretty much it.”
Finally 33.3% (thirteen participants) strongly disagreed that they were sufficiently prepared by the Spanish Governing
Body. One participant was very specific, and stated that they had “a very vague idea of what the program was going to be
like.” They continued, “Any 'training' provided by the governing body was more of a new job orientation.” Finally they
speak about the timing of the orientation meeting, which took place “just weeks before the start date and didn't allow
sufficient time to prepare for the job.” Another LA gave a short description of their experience, stating that they weren’t
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“given a real interview, then given my school to start the following week.” Finally, a final LA responded after being given
their position later (December) in the year. They detailed that they “knew nothing, and had to learn everything on [their]
own.”

Chart 7. Item 7: Before entering the programme the LA was sufficiently prepared by the Spanish governing body.
Item 7: Before I entered the programme I was sufficiently prepared, by the
Spanish Governing Body, for my role as a Language Assistant.

13%
Strongly Agree

33%

Agree
21%

Undecided/Neutral
Disagree
Strongly Disagree

33%

Source: Own elaboration based on the data obtained in the study

Item 8: I felt the orientation day(s) gave me a solid understanding of what my role would be.
The 39 participants were asked about the orientation day, and how they felt it prepared them for their roles as LAs.
They were again offered five responses, using the previously mentioned Likert scale, and asked for further comment.
One participant (2.6%) strongly agreed that they had a solid understanding of their role after the orientation day.
However, the same participant declined to leave a further comment. Eight participants (20.5%) agreed that their roles
were sufficiently prepared at the induction meeting, with only one participant choosing to comment. They stated that
they felt “the orientation was clear in respect to our roles,” they do however continue to say that “what is expected of you
is honestly different based on your school.”
A total of 12 participants (30.8%) were left undecided/neutral with regards to the question of item 8. Three of those
who were undecided/neutral decided to comment. Two of those followed the same vein of thought as they did not attend
the meeting. The third comment questioned the understanding of some LAs in attendance as “the orientation day was in
Spanish, which isn't a necessary requirement for this program so I imagine it was unhelpful for those don't speak
any/much Spanish.”
Eleven participants (28.2%) disagreed that they were sufficiently prepared for their roles as LAs. Of those eleven
participants, five chose to comment. One comment simply stated “idem.” Another comment stated that they thought “the
orientation mostly covered legal matters.” The final three comments covered the orientation itself. One participant
commented that they were “just talked at, information was not useful,” another stated that the orientation gave “an
idealised view of what you ‘should’ be doing, not what you actually do.” Finally, it was noted that the orientation meeting
was a “4 hour lecture conducted solely in Spanish,” the LA continued, “you can't learn anything, or receive clear
instructions, if you don't even know what people are telling you.”
Finally, seven participants (17.9%) strongly disagreed with item 8. Of the seven, only two chose to comment. One
participant felt strongly that the orientation was “absolutely the least informative meetings I have ever attended.” This
was followed by the same participant, who had previous experience in Mallorca, stating, “In Madrid, the common answer
was ‘I don't know’.” The final comment again highlighted the language used in the meeting. They felt they couldn’t grasp
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their role as “everything was in Spanish.” The same participant continued to say that “the room was full for hundreds of
native English speakers. It made no sense, especially when the majority spoke little or no Spanish.”

Chart 8. Item 8: LA felt the orientation day gave a solid understanding of their role
Item 8: I felt the orientation day(s) gave me a solid understanding of what my
role would be.
03%
18%
21%

Strongly Agree
Agree
Undecided/Neutral
Disagree

28%

Strongly Disagree

31%

Source: Own elaboration based on the data obtained in the study

Item 9: Once in my role, I felt at ease to speak with my Bilingual Coordinator.
It became apparent, once the questionnaires had been completed, that Item 9 was not relevant to the study. However,
ten responses (25.6%) of the thirty-nine participants strongly agreed that they felt at ease to speak with their Bilingual
Coordinator. Nine participants (23.1%) chose to agree with Item 9. Eight participants (20.5%) felt that they were
undecided/neutral when it came to feeling at ease when speaking to their Bilingual Coordinator. A further eight
participants (20.5%) disagreed that they felt at ease when speaking to their Bilingual Coordinator. The final four
participants (10.3%) strongly disagreed with Item 9.
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Chart 9. Item 9: Once in their role, they LA felt at ease to speak with the Bilingual Coordinator

Item 9: Once in my role, I felt at ease to speak with my Bilingual
Coordinator.

10%
26%

Strongly Agree
Agree

21%

Undecided/Neutral
Disagree
23%

Strongly Disagree

21%

Source: Own elaboration based on the data obtained in the study

Item 10: I feel/felt my class teacher was approachable and open to my ideas and interventions.
Of the 39 participants, 20.5% (eight participants) strongly agreed that their class teacher was approachable and open to
ideas and interventions. Three of the eight, who strongly agreed, chose to comment. Two of the three comments followed
the same vein, stating that “all teachers are open to new ideas” whilst the other comment concluded that the teachers
were “linchpin of the programme and are a credit to it.” The third comment, which strongly agreed, stated that the
teachers were “great” and they allowed the LA to “introduce any topic (they) wanted.”
Those who agreed that the teacher was approachable and open to ideas and interventions numbered 15 (38.5% of
participants). Six of the fifteen participants, who agreed, chose to comment. Some of the comments followed a similar
chain of thought stating that the teachers were “very open” and that the teachers encouraged the LA “to develop lessons
and activities, especially when they were culturally-related.” A further comment stated, in respect to the teacher being
approachable and open to ideas and interventions, they “strongly agreed in the case of one teacher,” they “disagreed in
the case of another teacher.” Another comment stated that they also had a mixed experience whilst noting that they felt
“the teachers do not exactly know how to utilise auxiliars (LAs) in the classroom.” The final comment stated that they
“sometimes” felt the teacher was open to their ideas and interventions, this despite agreeing to item 10.
Nine participants (23.1%) were undecided/neutral as to whether their class teacher was approachable and open to
their ideas and interventions. Three of those who were undecided/neutral decided to comment. Two of the comments
were in agreement that it “depended on the teacher” and that “some are better than others on this matter.” Whilst the
final comment asserted that the teacher was “very focused on sticking to the curriculum due to the low level of the
students.”
Five participants (12.8%) disagreed that their class teacher was open to their ideas and interventions and approachable.
Three of the five chose to comment. One participant left a lengthy comment, which can be viewed in the raw data,
detailing their experience. The same participant did however mention how the teacher “was not open to ideas and
interventions, including related to behavioural management.” One of the other comments stated that the lack of
“planning on the teacher's part meant being unsure how to incorporate LA ideas into the classroom.” Finally, the ultimate
comment which disagreed that teachers were approachable and open to interventions stated that most teachers were
“not interested in seeing the boat rocked (disturbing the current situation).”
Finally two participants (5.1%) strongly disagreed that their class teachers were approachable and open to ideas and
interventions. Both of those who strongly disagreed, declined to comment.
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Chart 10. Item 10: LA felt the class teacher was approachable to their ideas and interventions.
Item 10: I feel/felt my class teacher was approachable and open to my ideas and
interventions.
05%

13%

21%

Strongly Agree
Agree
Undecided/Neutral

23%

Disagree
39%

Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 11: I feel/felt there were clear lines of communication between the class teacher and myself.
Of the 39 responses, 20.5% (eight participants) strongly agreed that there were clear lines of communication between
the class teacher and LA. One participant, from the eight who strongly agreed, chose to comment. The participant stated
that with their class teacher “communication was always smooth.”
A total of 35.9% of responses agreed that there were clear lines of communication between the teacher and LA. Of the
fourteen participants who agreed, three chose to comment. One comment only said “more or less,” whilst agreeing to the
question. A further comment stated that the teacher was available via email or to “speak in the staffroom about the
contents of the class.” Finally, with regards to agreeing there were clear lines of communication, the final comment stated
that the class teacher was “always present or readily available for consultation.”
Eight participants (20.5% of responses) returned with an undecided/neutral response. Three of the eight responses
included a comment. Firstly, one LA stated that there were clear lines of communication with one of the teachers they
worked with, but not with another. Another response asserted that they felt there were clear lines of communication
“during the class,” however they felt they were “never informed on what my duties” would be until they arrived at the
school to begin working. Finally the third response stated that “everything was last minute” and they were “never told in
advance about plans for the following week or learning goals.”
Those who disagreed made up 12.8% of the 39 responses. Only one participant, of the eight who chose to disagree with
item 11, commented. They gave a detailed response which can be viewed via Appendix I, however they did mention that
while they “had all the teachers' emails” there was no “overview of preferred methods or times of communication.”
Finally, four participants (10.3%) strongly disagreed that there were clear lines of communication between themselves
and the class teacher. One participant chose to comment. The participant stated that they felt “everything was chaotic
and last minute” when referring to item 11.
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Chart 11. Item 11: LA felt there were clear lines of communication with class teacher.
Item 11: I feel/felt there were clear lines of communication between the class
teacher and myself.

10%
21%
13%

Strongly Agree
Agree
Undecided/Neutral
Disagree

21%
36%

Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 12: I had a strong understanding of what the teacher wished me to do in class.
Of the 39 participants, only 4 (10.3%) strongly agreed that they had a strong understanding of what the teacher wished
them to do in class. Of the four responses, one participant chose to comment. The LA asserted that a short time in their
position, they felt “confident in carrying out tasks and knew exactly what was expected.”
One third (33.3%) of LAs stated that they agreed they had a strong understanding of what the teacher wished them to
do in class. Three of the thirteen (33.3%) chose to comment. One comment gave the response of what they felt their role
was: “Speak English, give the lesson, answer questions.” Another response intimated that they felt teachers who “had
worked with LAs in the past had a better idea of how to communicate,” however the same comment continued to say
they felt “other teachers left me feeling confused unless I asked several times for clarification.” Finally, of those who
agreed they had a strong understanding of what the teacher wished them to do in class, the LA commented that the
teacher would on occasion “wait until 10 minutes before class to tell you.”
Eight participants (20.5%) felt they were undecided/neutral to item 12. Of the eight participants, four chose to
comment. One participant stated that they “strongly agree in the case of one teacher, strongly disagree in the case of the
other teacher.” Another participant commented that they felt that after some months they felt they “began to have a
more defined role,” however they continued to state that they were often “left to wander around the class and 'help'
students.” With regards to what the teacher wished the LA to do, another LA commented that “it wasn't so clear what I
was supposed to do” whilst continuing to assert that they felt they were occasionally “caught off guard with having to give
a lesson to a class.” Finally, in a lengthy response, one LA commented that they felt having “four different teachers is
difficult at times to really figure out what they would like me to do every class period.” They continued to offer the
suggestion that “if there was more planning” they would be more effective.
Nine participants (23.1%) felt they disagreed that they understood what the class teacher wished them to do. Three of
those who disagreed chose to comment. One comment was again lengthy, which can be viewed via Appendix I, however
they did point out they felt that “all of the English teachers may not know about the auxiliar roles (LA) and responsibilities
and have access to the Ministry and Comunidad guidebooks.” Another participant commented that they felt the need for
“more guidelines on what exactly our role was.” Finally, with regards to those who disagreed with item 12, one participant
commented that they felt one teacher “rarely utilizes” them. Continuing, they asserted that they were “never really
certain” what their role in the classroom was.
The final 12.8% (5 participants) of the 39 LAs who responded, strongly disagreed that they understood what the class
teacher wished them to do. Two of the five responses also left a comment. One used the acronym “idem,” which cannot
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be used as it is unclear exactly what, was meant. The other participant commented that they felt there were
inconsistencies, changing from “teacher to teacher and school to school” with regards of what the teacher wished the LA
to do.

Chart 12. Item 12: LA had a strong understanding of what the teacher wished them to do in class.
Item 12: I had a strong understanding of what the teacher wished me to do in
class.

13%

10%
Strongly Agree
Agree

23%
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Undecided/Neutral
Disagree
Strongly Disagree

21%

Source: Own elaboration based on the data obtained in the study

Item 13: I felt fully immersed within the school.
Participants were asked if they felt fully immersed within the school. 17.9% (7 participants) of the 39 response strongly
agreed that they were fully immersed within the school. Two of those who strongly agreed, chose to comment. The first
comment stated that they felt they were “able to converse with the teachers” and had “formed a close relationship with
many of them.” They continued to assert that this was “a benefit of being one of only two language assistants in the
school.” Another participant revealed that they “went out of (their) way to work with the teachers” before detailing a list
of activities they took part in at the school.
Eleven participants (28.2%) agreed that they felt fully immersed in the school. Of the eleven participants who agreed
with Item 13, three chose to comment. One participant felt LAs were “expected to do a lot for the school culture outside
of the classroom” before continuing to voice that they felt it was “both nice and also sometimes annoying and labour
intensive.” A further participant asserted that they felt they were immersed in the school due to their “open nature,”
whilst pointing out that other LAs at their school would “strongly disagree” with Item 13. The final comment which agrees
with Item 13, stated that they felt had a good relationship “with the English teachers” before asserting “not so much with
the Spanish teachers.” They continued to offer the opinion that the Spanish teachers seem not to understand that, “it is
against my role as a Language Assistant to speak Spanish to them [the teachers] in front of the students but they always
insist on doing it anyway.” When the LA tried to explain their role to the Spanish teachers, the LA felt the Spanish teachers
“seem to have already written the other assistants and myself off.”
Of the 39 responses, 9 (23.1%) were undecided/neutral as to whether they were fully immersed in the school. Of the
nine responses, three chose to comment. One participant mentioned that they felt “lonely in the staffroom.” Another
comment stated that they felt that there was “a clear barrier/obstacle in communication with the non-bilingual staff in the
school. More of a tension.” They continued, offering a solution, “some sort of orientation/welcoming day involving the
full-time staff and the language assistants at the beginning of the school year would've helped to create a rapport.” The
final comment which was undecided/neutral to Item 13, asserted that the students and “a few teachers are highly
welcoming,” however they did continue to point out that “some teachers were openly hostile to the fact I was a native
English speaker.”
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Eight participants (20.5%) disagreed that they were fully immersed within the school. Of those eight participants four
chose to comment. One response was lengthy and can be viewed via Appendix I, however the participant did point out
that they worked at a “Centro de Especial Dificultad” and they felt that the teachers at the school seemed “busy and
stressed, but also some did not seem to know who I was.” The participant continued, complaining that a staff member
referred to them “as ‘La inglesa’ when I am American.” Another comment, which disagreed with Item 13 stated that the
“English teachers were nice, but the non-bilingual teachers treated us so badly.” The same participant continued “they
ignored us, and made comments about us in Spanish” before finally revealing that “if they had bothered to ask, they
would have found out we spoke Spanish and understood their insults.” A further participant revealed that staff members
at the school treated the LAs as “a temp but also a foreign temp so in that case you can never feel totally immersed.”
Whilst the last participant (who disagreed with Item 13) asserted that “majority of the teachers at my school do not talk to
the assistants, and we are rarely notified of school events.”
Finally, 10.3% (4 participants) strongly disagreed that they were fully immersed within the school. Of the four who
strongly disagreed, three chose to comment. One participant claimed they felt “ostracized and second class.” Another
participant felt “like an awkward guest in the school” whilst continuing to note they did not “feel part of the team.” The
final comment which strongly disagreed with Item 13, stated that after previous experience of working in schools in the
United Kingdom, they felt “completely uncomfortable with my schools approach to English and education.”

Chart 13. Item 13: LA felt fully immersed in the school.
Item 13: I felt fully immersed within the school.
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Source: Own elaboration based on the data obtained in the study

Item 14: If I had any concerns, I always felt I was able to speak with someone from the Ministry of Education.
When asked if the LAs had any concerns, they always felt able to contact someone at the Ministry of Education, only
one participant (2.6%) strongly agreed. The same participant chose not to comment.
Three of the thirty-nine participants (7.7%) agreed with Item 14. Of the three participants who agreed, two chose to
comment. One simply stated “via email or telephone.” Whilst the other comment, stated they felt their experience was
not valid to Item 14 as they “worked with the BEDA (Bilingual English Development and Assessment) programme,” they
did however note that the coordinators were “approachable.”
Ten participants (25.6%) were undecided/neutral, with regards to Item 14. Of the ten participants who were
undecided/neutral, four decided to comment. One comment stated that they never had “any concerns to bring to the
Ministry of Education thus far.” Another participant stated that they too “never had concerns, so I didn't need to contact
the Ministry.” A further participant noted that the ability to speak with someone from the Ministry of Education was never
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made “apparent enough to Auxiliares with the majority using social media to vent their confusion/frustration.” The fourth
comment, which was undecided/neutral stated that they felt there could be problems should they speak to the Ministry of
Education. The participant stated that they “had contact information for individuals at the Ministry, it seemed difficult to
be able to talk to them and complain about problems with my school for fear of retaliation from them.”
35.9% (14 participants) of the 39 participants disagreed that they felt able to speak with someone at the Ministry of
Education, should they have any problems. Of the fourteen who disagreed, six chose to comment. One participant felt that
their “pay check was from the Ministry,” otherwise they felt that there was “very little communication with them.” A
further participant asserted that the Ministry of Education was “infamously hard to contact and often would not answer
my question when they finally responded.” Following in the same vein, another participant noted that they had
“repeatedly tried to send emails to the program coordinator in the Ministry.” They continued, asserting that they had
“never received a response.” They continued that a visit to the Ministry of Education was unsuccessful as the LA “was
unable to speak to anyone due to the fact that the person in charge of the program was on vacation.” Another participant
noted that after being disappointed with the orientation meeting they would “exhaust all other resources before asking
for help.” A further LA commented that they “wouldn't even know how to get in contact with them,” whilst guessing that
“there's an email address somewhere I could try.” The final comment, of the six who chose to comment after disagreeing
with Item 14, stated that their coordinator implied that the LAs “would be fired if we talked to the Ministry.” The same
participant continued to note that “upon contacting the Ministry no results were ever yielded.”
Finally, 28.2% (11 participants) of the 39 participants strongly disagreed with Item 14. Of the eleven who strongly
disagreed, seven commented. One LA commented that they “wouldn't even know who to talk to” whilst another noted
that emails went “unanswered.” Two responses were given with a humorous tone, one stating “hahahahahah.... like
actually” whilst the other stated “the phantom email address.” Another participant felt that the Ministry of Education gave
“the impression they just don't care.” A further LA commented that participants in the programme “can't get an
appointment at the office without speaking to someone first.” The participant continued to note that the Ministry of
Education “don't answer emails. So you can’t get an appointment.” Finally ending their comment with “viscous circle
really.” The final participant commented that, although they had never had to directly contact the Ministry of education,
they had experience based on friends. The participant stated that “it seems like contacting them would be of no use”
based on their friend experience.

Chart 14. Item 14: If LA had concerns they were able to speak with someone at the Ministry of Education.
Item 14: If I had any concerns, I always felt I was able to speak with someone
from the Ministry of Education.
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Disagree
Strongly Disagree

36%

Source: Own elaboration based on the data obtained in the study
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Item 15: I feel there were cultural differences (positive or negative) which affected my work.
Participants were asked if there were cultural differences, both positive and negative, which affected their work. Nine
participants (23.1%) strongly agreed with item 15, whilst four of those nine chose to comment. One participant felt that
the school helped them to adapt “to the Spanish environment” whereas another participant felt it was “nice to have work
friends that aren’t just the other assistants. The same participant did however comment that they felt there were negative
cultural differences which affected their work. They felt that the “characteristically conversational attitude of the students
is a disruption to the flow of the class.” A further participant also commented on the negative side of their role stating
they were not happy being asked “not be so perfect, so organized and ask for a clear plan of what each class entailed.”
While the final comment, was a positive one, from the fourth participant who chose to comment. They stated that
students were “always interested in my culture and enjoyed hearing about it.”
53.8% (21 responses) agreed that they felt there were cultural differences which both positively and negatively affected
their work. Of the twenty one participants who agreed, seven chose to comment. One participant felt that the cultural
differences had been “instrumental” in their work, stating that they often contrasted their home country “with Spain, and
the students really seem to enjoy that.” Another participant stated “Cultural differences are a positive in this role and
allow for points of discussion.” Some other participants focused on the negative cultural differences. One LA felt that there
were unspecified “behaviour issues unique to Spain that make it especially difficult to achieve learning goals.” They
continued “this is reinforced by a curriculum that puts a high emphasis on memorisation, and has almost no interest in
fostering creativity, problem solving, or critical thinking.” Continuing in the same vein, another participant commented
that some teachers “would talk about people, places, and events of Spanish culture that” the LA didn’t understand. They
continued to assert that there seemed “to be different standards for appropriate behaviour for students” before
commenting that the LA “I would try things like hand-raising that the students didn't understand.” Continuing with the
negative responses, further comment was made in a lengthy comment, which can be viewed in the raw data. The LA
questioned attitudes towards “to special education” stating they felt “that many of these kids do not seem to exhibit any
cognitive disabilities (although I am aware that many may not be visible to me, and these children still may need extra
attention).” The LA continues, stating that the “recurring theme I have noticed is that 8 out of every 10 special needs kids
in my school are Gitano (of Gypsy Ethnicity).” Before concluding that they suspected “many of these students are placed in
special needs simply because the teacher no longer wants to work with them.” A further participant stated that they felt
“Spanish children don't respect adults (which) kind of throws a wrench (to disrupt) into day to day activities.” Before
continuing to assert that “being able to scream at them makes up for it.” Finally, one LA commented that they felt it took
some time to become used to “the relaxed way everyone moved, and began class (usually late).”
Four participants (10.3%) of the thirty-nine who responded were undecided/neutral in regards to Item 15. Not one of
the four participants who were undecided/neutral chose to comment.
Four participants (10.3%) were also in disagreement to Item 15. Again, none of the four participants chose to comment.
Finally, one participant (2.6%) strongly disagreed with Item 15. That participant chose to comment, stating that the
Head Teacher “is a bully and my teachers blindly follow rules” before continuing to assert that “the culture is completely
different to the culture of ethics and professional integrity in the United Kingdom.”
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Chart 15. Item 15: LA felt there were cultural differences which affected their work.
Item 15: I feel there were cultural differences(positive or negative) which
affected my work.
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Source: Own elaboration based on the data obtained in the study

Item 16: I feel the students reacted positively to me and learned via their interactions with me.
Participants were asked whether they felt the students reacted positively and learned via their interactions with them.
Of the 39 participants, 22 (56.4%) strongly agreed. Of the twenty-two participants who strongly agreed with Item 16, eight
chose to comment. One participant stated that they “adore” their students and continued to say they felt they had
“expanded their view of the world at the very least.” A further LA commented the student interactions were “the
motivating force that kept me going.” Another LA stated that they loved “working with young people no matter how
challenging.” They continued to affirm that they had “always developed positive relations with students and connected
well.” A further participant stated, in their experience, that the students “loved to try as hard as they could to
communicate in English and enjoyed our time together.” Another participant followed in the same vein, stating that
“students loved having an assistant from another country in the classroom.” Another LA asserted that they took great
satisfaction from seeing the students grow “from a bunch of kids who were terrified when we first met” to having
confidence to speak English. Further comments included getting satisfaction from students telling the LA they had “helped
them pass their exams, which was a nice feeling” and that students reacting positively was “one of the best points about
the programme.”
Fourteen participants (35.9%) agreed that the students reacted positively and learned via interactions with the LA. Of
the fourteen participants who agreed with Item 16, two chose to comment. One LA felt that they “were able to improve
their [the students] pronunciation” and increase the students’ “curiosity and interest in the English language.” The second
comment was more critical and stated that “a lot of the kids don't take school seriously to begin with. They don't know or
care to know English.” They felt in order to connect better with the students they had “to speak Spanish” outside of the
classroom, despite being against the rules of the programme.
One participant (2.6%) of the thirty-nine, who took part in the questionnaire, was undecided/neutral and also chose to
comment. They felt that the students “liked me and some of their English and knowledge of other cultures improved over
the course of the year,” however they continued to note that they thought some students “felt I was an outsider trying to
convince them that English was better than Spanish.”
Two participants (5.1%) disagreed that students had reacted positively and learned via interactions with the LA. Both of
these responses failed to comment. There were no LAs who strongly disagreed with Item 16.
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Chart 16. Item 16: LA feels the students reacted positively and learned via interactions.
Item 16: I feel the students reacted positively to me and learned via their
interactions with me.
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Source: Own elaboration based on the data obtained in the study

Item 17: I feel I am adequately remunerated for my position as a Language Assistant.
Participants were asked if they felt they were adequately remunerated for their roles as LAs. Of the 39 responses,
25.6% (10 participants) strongly agreed that they were adequately remunerated for their role. Of the ten who strongly
agreed, one participant chose to comment. They stated that it has to be considered that LAs “get paid basically the same
(pro-rata) as the teachers, who have way more work than us, we are paid amazingly well.” Before affirming their point
stating “some may argue too well when you compare to the Spanish minimum wage for 40 hours,” alluding to the fact that
most LAs work 16 hours per week.
Nineteen participants (48.7%) agreed that they were remunerated adequately for their role as LAs. Of the nineteen,
three chose to comment. One participant did not give an appropriate answer relating to Item 17. Of the other comments,
one participant stated that “overall I believe I am paid incredibly well for my work especially given Spain's current
economic climate” before continuing to affirm their point, stating, “so the pay is definitely a plus of this position.” Another
comment described the remuneration as “appropriate” whilst continuing to say “we are not given clear-cut roles in our
school[s] which leads to some assistants being underutilised and others being overworked.”
12.8% (5 participants) felt they were undecided/neutral with regards to Item 16. Of the five participants, three chose to
comment. It again became clear one participant did not understand the question as their answer did not correspond to
Item 16 as commented about their negative experience with their bilingual coordinator, without mentioning the
remuneration. Another comment stated that they felt LAs were “paid well for the hours that we work,” however they did
continue to say that “it is not that easy to live on how little it [the remuneration] is without private lessons.” The final
comment, which was undecided/neutral, felt that “during my time as a language assistant I felt the pay (1,000 euros per
month) was appropriate.”
Three participants (7.7%) of the thirty-nine, who completed the questionnaire, disagreed with Item 17. Two
participants chose to comment. One LA felt that “considering my hours don't really allow me to work another job” they
did not think the remuneration “was that good,” they did continue to concede they were aware that the remuneration
was “high for Spain for the hours we do.” Another LA felt that the remuneration did not compensate as some LAs had
“longer commutes/at multiple schools and have to stay at a school for a 2 hour lunch break,” continuing to assert that
they felt they worked “way more than 16 hours a week in terms of my time being lost.”
Two participants (5.1%) strongly disagreed with Item 17. Both participants chose not to comment.
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Chart 17. Item 17: LAs feel they are adequately remunerated for their position as a LA.
Item 17: I feel I am adequately remunerated for my position as a Language
Assistant.
05%
08%
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Source: Own elaboration based on the data obtained in the study
4.2. Teachers
Teachers who worked in the Bilingual Programme in Madrid were invited to answer a selection of questions. The
majority of questions (Items 5 to 15) were answered using the previously mentioned Likert Scale. All questions were
mandatory and teachers were encouraged to comment on items 5 to 15.
Item 1: Age?
Of the twenty two teachers who participated not one (0%) identified as being aged 18-24. Three teachers (13.6%)
stated their age as between 25-29. A further 36.4% (8 participants) identified themselves as 30-34, whilst three
participants (13.6%) identified as 35-39. Finally, eight participants (36.4%) noted they were aged forty or over.

Chart 18. Item 1: Age of Teacher
Item 1: Age?
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Source: Own elaboration based on the data obtained in the study
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Item 2: Gender?
Of the twenty-two participants, seventeen participants (77.3%) identified as female. The other five participants (22.7%)
identified as male.
Chart 19. Item 2: Gender of teacher
Item 2: Gender?

23%

Female
Male

77%

Source: Own elaboration based on the data obtained in the study

Item 3: Nationality?
The majority of the twenty two teachers identified themselves as Spanish (95.5%). Only one participant of the twenty
two identified as Irish (4.5%).

Chart 20. Item 3: Nationality of teacher
Item 3: Nationality?
05%

Spanish
Irish

95%

Source: Own elaboration based on the data obtained in the study
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Item 4: How long have you have you been a Teacher in the Bilingual Programme?
Of the twenty two participants, five (22.7%) stated that they had been a teacher for 0-3 years in the Bilingual
Programme. Nine participants (40.9%) stated that they had been a teacher between three to six years in the Bilingual
Programme. Six participants (27.3%) identified as having been part of the Bilingual Programme for between six to ten
years. The final two participants (9.1%) stated they had been teachers in the Bilingual Programme for over ten years.

Chart 21. Item 4: How long has teacher been a part of the Bilingual Programme.
Item 4: How long have you have you been a Teacher in the Bilingual
Programme?
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Source: Own elaboration based on the data obtained in the study

Item 5: Language Assistants have a strong background in working with young learners.
Teachers were asked whether the LAs had a strong background in working with young learners. The participants were
again offered the opportunity to comment, after answering the question. Every item henceforth offered the opportunity
to comments after answering.
One participant (4.5%) strongly agreed that LA had a strong background in working with young learners. This participant
chose not to comment.
Four participants (18.2%) agreed with Item 5. Of the four who agreed, two chose to comment. One participant felt Item
5 was applicable when it came to the LAs preparing students for the Cambridge examinations, whilst the other felt that
“more important than that [strong background] is the attitude” of the LA.
Two participants (9.1%) responded stating that they were undecided/neutral with regards to Item 5. One teacher chose
to comment, stating that it depended on the “formation of the auxiliary,” before continuing to state that LAs “are young
[and] often connect very well with the students.”
Twelve teachers (54.5%) disagreed with Item 5. Of the twelve who disagreed, five chose to comment. One teacher
stated that “this program is the first time they [LAs] interact with young learners,” whilst another participant continued to
assert that in their experience LAs “haven't worked with children at all.” A further teacher continued in the same vein
stating LAs “don't usually have any previous experience working with children.” Another participant stated that only some
of the LAs have a strong background, whilst the final participant who disagreed stated that most LAs “have just finished
the University and have no experience.”
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Finally, three participants (13.6%) strongly disagreed with Item 5. All three chose to comment, with one participant
stating that LAs show a “lack of evident pedagogical knowledge of the primary stage as well as knowledge about the
grammar of their own Language.” The same participant stated that LAs, in their opinion, had “low motivation” as they saw
their role as “part of their holidays or their year off after college.” A further comment continued in the same vein, stating
that LAs were “personas que no tienen ninguna experiencia previa en el campo de la educación.” Whilst the final
comment stated that many LAs “have no experience.”

Chart 22. Item 5: Teachers believe LAs have a strong background working with young learners.

Item 5: Language Assistants have a strong background in working with
young learners
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Source: Own elaboration based on the data obtained in the study

Item 6: Language Assistants are sufficiently prepared for their roles when they enter the programme.
Of the twenty-two participants, only one (4.5%) chose to strongly agree with Item 6. The participant chose to comment
as stated that they felt the LAs were sufficiently prepared for their roles as they “provide complimentary elements to
English instruction simply by using their native language.”
Three participants (13.6%) agreed with Item 6. Of the three teachers who agreed, one chose to comment, stating that
the LAs were prepared sufficiently as “their language is their main tool of work.”
A further three participants (13.6%) were undecided/neutral. Only one participant chose to comment, stating that LAs
“necesita una guía clara y actividades muy concretas para trabajar con los distintos niveles.”
Eleven participants (50%) of the twenty two who completed the questionnaire, disagreed with Item 6. Of the eleven,
four chose to comment. One comment stated that despite being native English Speakers, LAs “need other personal
qualities and skills to help the students to learn.” A further comment noted that LAs “don't really know what their job
requirements are,” whilst a further participant stated that LAs “should study a few methodologies to work with kids.” The
final comment stated that many LAs “have no idea of how a school works, or a strong idea of ESL.”
Finally, four participants (18.2%) strongly disagreed with Item 6. Of the four who strongly disagreed, two chose to
comment. One participant stated, with a hint of sarcasm, that LAs “know the same about kids as me about astrophysics!”
Whilst the final comment asserted that LAs basically “corre a cuenta del profesor de aula.”
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Chart 23. Item 6: Teachers feel LAs are sufficiently prepared for their roles.
Item 6: Language Assistants are sufficiently prepared for their roles when they
enter the programme.
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Source: Own elaboration based on the data obtained in the study

Item 7: I feel the Language Assistants have a solid understanding of what their role should be in the classroom.
Teachers were asked if they believed LAs were sufficiently prepared for their roles when they entered the programme.
Of the twenty-two responses, two participants (9.1%) strongly agreed with Item 6. Both participants chose to comment,
with one stating they “had never had problems with them [LAs] in my classes.” The same participant continued to assert
that LAs were “always are ready to help.” The second participant, who strongly agreed, felt that “teachers and auxiliars
[LAs] have a clearly defined role, which is mutually understood and beneficial.”
Four participants (18.2%) chose to agree with Item 7. Of those four participants, only one chose to comment. The
teacher expressed, negatively, that LAs understood their roles and in turn “know they have no responsibilities at all. They
do as less [sic] as possible.”
A further 18.2% (four participants), were undecided/neutral with regards to Item 7. Of the four, one participant chose
to comment. Said participant stated that LAs understand “the general rules but that depends on the teacher.” They
continued to state that teachers “must tell the assistant what to do or not in the classroom.”
Ten participants (45.5%) of the twenty-two responses disagreed with Item 7. Five of the ten participants, who
disagreed, chose to comment. One teacher felt that it depended on the individual LA, before continuing to state that
“most of them do [have a solid understanding of their role], but some don't really know.” A further participant
acknowledged that LAs “have some workshops about the education system, the bilingual programme and their role in the
classroom,” however they continued to assert that “most of them [LAs] don't know what to do and wait for the teacher to
tell them.” Another teacher felt that “many assistants just stand there. They have no idea what to do.” The same
participant continued, giving the example that during one class “an assistant took out their phone and started texting.”
The participant continued to assert that “this is not acceptable behaviour in an educational setting.” Another teacher felt
that due to the age of the LAs, some struggled with maturity, before stating that “que les hace posicionarse con dificultad
en el rol que se espera de ellos.” The final comment stated that it depended on the attitude of the LA, whilst they
participant asserted that “no suelen tenerlo muy claro.”
Two participants (9.1%) chose to strongly disagree with Item 7. Of those two participants, only one chose to comment.
The teacher felt that LAs needed to be “directed always and rarely use their initiative.”
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Chart 24. Item 7: Teachers feel that LAs have a strong understanding of their roles in the classroom.
Item 7: I feel the Language Assistants have a solid understanding of what their
role should be in the classroom

09%

09%
Strongly Agree
18%

Agree
Undecided/Neutral
Disagree

46%
18%

Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 8: I feel/felt my Language Assistant was approachable and open to my ideas and interventions.
Of the twenty two participants, the responses to Item 8 were overwhelmingly positive. Six participants (27.3%) strongly
agreed with Item 8, with one participant choosing to comment. The participant stated that they felt the LA must be
approachable and open to ideas as “they are not teachers.”
Fourteen participants (63.6%) agreed with Item 8. Of the eight who agreed, four chose to comment. One participant
stated that not all LAs were open and approachable to ideas “but the majority are motivated to learn,” whilst another
teacher continued in the same vein, asserting that “normalmente son muy receptivos.” A further teacher noted that their
LA “nodded quite often but she didn't do much within the lesson.” Whilst the final comment asserted that “el hecho de
que no tengan experiencia puede ser una ventaja ya que te permite moldear la visión del auxiliar sobre la experiencia en el
aula.” Before asserting that “creo que la buena práctica del profesor tiene una influencia directa en el comportamiento y
respuesta del auxiliar.”
Two participants (9.1%) were undecided/neutral with regards to Item 8. Neither of the participants chose to comment.
Finally, no participants chose to disagree or strongly disagree with Item 8.
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Chart 25. Item 8: Teachers felt LAs were open and approachable to the teacher’s ideas and interventions.
Item 8: I feel/felt my Language Assistant was approachable and open to my
ideas and interventions.

09%
27%

Strongly Agree
Agree
Undecided/Neutral
Disagree
Strongly Disagree

66%

Source: Own elaboration based on the data obtained in the study

Item 9: I feel/felt there were clear lines of communication between myself and the Language Assistant.
Five participants (22.7%) chose to strongly agree with Item 9. Of those five responses, two participants chose to
comment. One teacher felt that “the more you explain what to do and how, the better the activities are.” Whilst the other
participant, who commented, felt that “when I was explaining, for example one activity or game, to them [LA] and I was
asking for advice then always they were giving me their opinion. [sic]”
Fourteen (63.6%) of the twenty-two participants chose to agree with Item 9. Of the fourteen who chose to agree, two
participants chose to comment. One chose to simply say “no suele haber problemas en este sentido,” whilst the other
participant commented that “la buena comunicación es esencial para llevar a cabo un trabajo eficaz.” They continued to
state that “es responsabilidad del profesor transmitir de manera clara los objetivos que se pretenden lograr para cada
actividad.”
One participant (4.5%) was undecided/neutral with respect to Item 9. They chose to comment, detailing that after
preparing a specific task the LA “made critical mistakes.” The teacher continued to affirm that “it's tiring supervising not
only the children's work but the Language Assistant’s one!”
Two participants (9.1%) chose to disagree with Item 9. Neither participant chose to comment. No participants chose to
strongly disagree with Item 9.
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Chart 26. Item 9: Teachers felt there were clear lines of communication between themselves and the LA.
Item 9: I feel/felt there were clear lines of communication between the myself
and the Language Assistant.

05%

09%
23%

Strongly Agree
Agree
Undecided/Neutral
Disagree

64%

Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 10: The Language Assistant had a strong understanding of what I wished them to do in class.
Three participants (13.6%) chose to strongly agree with Item 10. None of these participants chose to comment. Twelve
participants (54.5%), of the twenty-two teachers who completed the questionnaire, chose to agree with Item 10. Of these
twelve participants, three chose to comment. One teacher stated that the LA understood what the teacher wished them
to do most of the time; however, they did continue to say that “sometimes there are misunderstandings that can be due
to the language barrier or cultural differences.” Another participant stated they felt that some of the LAs “didn't want to
do anything.” The final comment felt that LAs “need to observe first and if you explain the activities, the process and the
specific objective they get the idea.” They continued to conclude that “attitude and practice are the key words.”
Five participants (22.7%) chose to remain undecided/neutral in regards to Item 10. None of these participants chose to
comment.
Two participants (9.1%) chose to disagree with Item 10 and both of these participants chose to comment. One
participant stated that “el auxiliar necesita ver al profesor en acción.” The same participant continued to state that the
teacher needed to adopt “un rol de modelo práctico ya que la indicaciones teóricas sin la posibilidad de verlas en la
práctica no resultan eficaces.” The other teacher stated that they had some problems with their LA, due to lack of
communication and it was inferred that the attitude of the LA was poor. The teacher stated that “every day I talk to her
less and less due to the lack of communication and time.” The same teacher continued, claiming that “when I'm available
she is not working, so I can't ‘steal’ her free time.” Finally, no participants chose to strongly disagree with Item 10.
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Chart 27. Item 10 Teacher felt the LA had a strong understanding of what the teacher wished them to do in class.

Item 10: The Language Assistant had a strong understanding of what I
wished them to do in class.

09%

14%
Strongly Agree
Agree

23%

Undecided/Neutral
Disagree
Strongly Disagree

55%

Source: Own elaboration based on the data obtained in the study

Item 11: The Language Assistants are fully immersed within the school.
Of the twenty-two teachers who participated, none chose to strongly agree that LAs were fully immersed in the school.
Eight participants (36.4%) did agree with Item 11, and five chose to comment. One teacher stated that “most of them
[LAs] were and are” whilst another teacher commented that LAs “are a very important part of the bilingual project and
they usually are [integrated].” A further comment, which agreed with Item 11, stated that although the LAs only
communicate in English with the students, the teacher felt “with the teachers [those who teach subjects other than
English] often they should speak the Spanish.” Whilst another teacher felt that in general the integration of the LAs was
good. Finally, a teacher who had previous experience as a LA, noted that their experiences were mixed. They stated that,
in their current role as a teacher, the LAs at their school were “fully integrated and treated in much the same way as
regular teachers.”
Five participants (22.7%) were undecided/neutral with regards to Item 11. Only one of the five participants chose to
comment, stating that it often depended on the “carácter de cada auxiliar.”
A further five participants (22.7%) chose to disagree with Item 11. Of the five, three chose to comment. They all
commented that “most of the Language Assistants don't speak enough Spanish to be immersed within the school,” whilst
one participant elaborated that “non-English teachers usually are not that interested in mixing with the assistants.”
Finally, four participants (18.2%) strongly disagreed with Item 11. Three of these four participants chose to comment.
One teacher noted that LAs “always stay together and isolate themselves from the school staff,” whilst another participant
felt that many LAs “struggle to adapt to the Spanish timetable.” Finally, in a lengthy comment, one teacher commented
that “more than a half of the staff can't speak English,” before continuing to state that “the rest of those who speak
English don't have the time to be nice, polite, welcoming to the LA.” Finally the same participant stated that “whenever
there is an English department meeting, teachers prefer to speak in Spanish, so it's difficult for LA to integrate within the
school rhythm.”

712 de 911

PublicacionesDidacticas.com | Nº 88 Noviembre 2017

Chart 28. Item 11: Teachers feel the LAs are fully immersed in the school.
Item 11: The Language Assistants are fully immersed within the school.

18%
Strongly Agree
36%

Agree
Undecided/Neutral

23%

Disagree
Strongly Disagree
23%

Source: Own elaboration based on the data obtained in the study

Item 12: The Language Assistants take initiative and enhance the learning experience for the Students.
Of the twenty-two participants, only one strongly agreed with Item 12. The participant chose not to comment.
Eight participants (36.4%) chose to agree with Item 12. One participant chose to comment, stating that LAs were “very
happy to prepare cultural activities for the students, and students love everything the assistants do/prepare,” before
asserting that “this is great for the students to practice their oral skills.”
Twelve participants (54.5%) chose to remain undecided/neutral with regards to Item 12. Four of the twelve participants
chose to comment. One participant felt it depended on the LA if they enhanced the learning experience for the student.
Another teacher felt that the LAs “rarely show initiative,” whilst another teacher commented in a similar vein, simply
stating “Initiative - no, Enhancing – yes.” The final comment stated that it depended on the character of the LA and “si es
una persona activa, dinámica, abierta, y del grado de motivación personal hacia el trabajo.” The teacher continued to
assert that “muchos de los auxiliares están por mero trámite, y no les gusta lo que hacen, no se involucra con su trabajo.”
No participants disagreed with Item 12, however one participant (4.5%) strongly agreed with Item 12. This participant
chose to comment, stating that LAs “hardly ever take the initiative.” They continued, explaining that “if you provide them
with every single step of the activity you want them to do; they may do it with a lot of teacher intervention.”
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Chart 29. Item 12: Teachers feel LAs take initiative and enhance the learning experience of the students.
Item 12: The Language Assistants take initiative and enhance the learning
experience for the Students.
05% 05%

Strongly Agree
Agree
36%
55%

Undecided/Neutral
Disagree
Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 13: I feel there were cultural differences (positive or negative) which affected the Language Assistants work.
Two (9.1%) of the twenty-two participants chose to strongly agree with Item 13. Neither participant chose to comment.
Nine participants (40.9%) agreed with Item 13. Of the nine participants, three chose to comment. One teacher noted
that “siempre es enriquecedor contar con diferencias culturales.” Another teacher stated that “language barriers and the
definition of 'manners' can be an issue.” Whilst finally, one participant asserted that it must be difficult for LAs in Spanish
schools as “kids here [in Spain] can be very loud.”
Four participants (18.2%) were undecided with regards to Item 13. None of the four participants chose to comment.
Finally, seven (31.8%) of the twenty-two participants disagreed with Item 13. Three of these participants chose to
comment. One participant stated that “las diferencias culturales no tienen por qué ser un obstáculo sino un recurso que
aporte valores añadidos positivos.” Another participant stated that they had “never had problems.” The final comment,
from a participant who disagreed, asserted that LAs must “adapt to the customs of the country such as timetables, level of
noise. They [need] to have an open mind.” No participants strongly disagreed with Item 13.
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Chart 30. Item 13: Teachers feel there were cultural differences (positive or negative) which affected the LAs work
Item 13: I feel there were cultural differences (positive or negative) which
affected the Language Assistants work.

09%
Stongly Agree

32%

Agree
Undecided/Neutral
41%

Disagree
Strongly Disagree

18%

Source: Own elaboration based on the data obtained in the study

Item 14: I feel the students reacted positively to the Language Assistant and learned via their interactions with them.
Of the twenty-two participants, seventeen (73.3%) chose to strongly agree with Item 14. Of the seventeen, six chose to
comment. One teacher noted that the students saw the LA “not like a teacher but like a person to learn and have fun
doing a funny activity.” Another teacher stated that “students love working with the LAs,” whilst a further participant was
similarly positive, noting that “students love doing any kind of activities with the LAs.” A further teacher asserted that the
LAs are “highly valued and loved by the students. They are the cornerstone of the bilingual project here.” Another teacher
mused that “incredibly, children love interacting with LAs even though LAs don't.” Finally, another positive comment
stated that LAs “were ready to listen and to help the students.”
Five participants (22.7%) chose to agree with Item 14. Of these five participants, one chose to comment, simply stating
“students enjoyed being with the LAs.”
No participants asserted that they were neutral/undecided with regards to Item 14. Likewise, no participants chose to
disagree or strongly disagree with Item 14.
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Chart 31. Item 14: Teachers felt students reacted positively to the LAs and learned via their interactions.
Item 14: I feel the students reacted positively to the Language Assistant and
learned via their interactions with them.

23%

Strongly Agree
Agree
Undecided/Neutral
Disagree
77%

Strongly Disagree

Source: Own elaboration based on the data obtained in the study

Item 15: I feel the Language Assistants are adequately remunerated for their position as Language Assistants.
Six participants (27.3%) strongly agreed with Item 15. Of the six, two participants chose to comment. One participant
simply stated that LAs are “paid very well,” whilst another participant elaborated further, stating “salaries in Spain are not
very high and assistants are usually students and they work only sixteen hours a week.”
Five participants (22.7%) agreed with Item 15. Only one participant chose to comment, stating that LAs could not be
paid like teachers as LAs “no tienen la cualificación ni los certificados.”
Six participants (27.3%) were undecided/neutral when it came to Item 15. Three of these participants chose to
comment with one teacher stating that LAs were “very well remunerated for 16 hours per week work.” Another teacher
stated that they did not know “how much money they [LAs] earn.” Finally, another participant felt that for the majority of
LAs the remuneration “a reasonable salary,” however they did continue to state that “for others, it can only be a stopgap.”
Four participants (18.2%), of the twenty two who took part, disagreed with Item 15, with three of those participants
choosing to comment. One teacher asserted that LAs were “excessively well paid in comparison to the responsibilities and
duties they may face.” Following in the same vein, another participant stated that “teachers have much more
responsibility and earn more or less the same.” Finally, another teacher offered a solution, suggesting that “in the Ministry
program they could work more hours for the salary (20-24 hours per week), covering the classes in Infantil, too”.
Finally, one participant (4.5%) strongly disagreed with Item 15, they also chose to comment. The teacher stated that the
average wage in Spain must be considered and that “most of them [LAs] are not qualified teachers,” they continued to
state that “the salary was too high” and suggested that “1,000€ per month should be for 20-24 hours per week.”
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Chart 32. Item 15 Teachers felt LAs were adequately remunerated for their position.
Item 15: I feel the language Assistants are adequately remunerated for their
position as Language Assistants.
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Agree
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27%
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23%

Source: Own elaboration based on the data obtained in the study
5. INTERPRETATION OF RESULTS
The questionnaire was extensive, when one considers that it encompassed thirty-two items, spread over two sample
groups. One must again consider comment was asked for on twenty-four of the thirty-two question. In turn there was an
abundance of information that had to be sorted and correlated. Various sections of the data obtained during the study
were not considered worth discussing as they did not reveal any relevant information with regards to the role of the LAs in
Madrid.
5.1. Language Assistants’ previous experience
Item 5, which asked about the previous experience of the LAs in both the LAs’ survey and the Teacher’s survey, showed
some thought provoking results. There was almost a direct conflict between the LAs and the teachers when it came their
beliefs in the LA’s previous experience working with ESL students/young learners.

Table 1. LA vs Teachers; LAs experience with students
Item 5 LA vs. Item 5 Teachers
LAs

Teachers

Yes

53.8%

Strongly Agree

4.5%

No

17.9%

Agree

18.2%

Somewhat

28.2%

Undecided/Neutral

9.1%

Disagree

54.5%

Strongly Disagree

13.6%

Source: Own elaboration based on the data obtained in the study
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If we look a Table 5.1, we can see the clear contradiction between both results. Over half of the LAs feel they have
previous experience of working with ESL students, whilst almost 70% of teachers feel that the LAs do not have sufficient
experience of working with young learners. From the comments reported by the teachers, it would suggest that they feel
the LAs have very little experience of working with young learners, and in turn this may affect the LAs ability to complete
their role in the classroom. Whilst the LAs claim to have previous experience of ESL learners, it seems that this experience
fails to manifest within the setting of a classroom. Many of the LAs comments stated that they worked as private tutors,
after school classes and as monitors in summer camps. This would again indicate a lack of pedagogical knowledge.
The above information goes hand in hand with Item 6 of the LAs survey. When asked if they (the LAs) had a recognised
qualification to teach ESL, over 60% said “no.” Interestingly, five LAs commented that they had a “TEFL” qualification,
without detailing the type. According to Case (2011), writing for TEFL.net, a quality TEFL course should have a standard
length of “100 to 120 hours of (usually face-to-face) training with six to eight hours of observed and graded teaching
practice.” British Council (2017: 46) recommends that in order to have an accredited and recognised qualification, the
certificate must include “at least six hours’ supervised teaching practice” and include “at least 100 hours of ELT/TESOL
input.” However, a simple Google search will bring up a multitude of 20 hour TEFL courses at a very low price. The 20 hour
course goes against what qualifies as a recognised teaching qualification. In turn, there is the possibility that LAs are even
less qualified to work in ESL as they have previously suggested.
Looking at the comments from the teachers, the LAs and the information collected from Item 6 of the LAs survey, it can
be deducted that the LAs lack the experience and pedagogical knowledge to work comfortably in a Spanish classroom. This
would clearly and negatively affect the functionality of the LA programme. In order to remedy this, a solution could be to
give priority, when entering the programme, to the LAs who have previous experience. Another possible solution would be
to offer the LAs the opportunity to take part in a course, designed to improve their abilities in an ESL situation. Both
solutions would enhance both the LAs ability and benefit the educational experience of the students.
5.2. Language Assistants’ preparation before entering the programme
Both the LAs and the Teachers seemed to agree that the LAs were underprepared for their roles, when they entered
the programme. Over 66% of LAs disagreed or strongly disagreed with Item 7 in their survey, whilst almost 70% of
Teachers disagreed or strongly disagreed with Item 6 in their survey.

Table 2. LA vs Teachers; Preparation of LAs before entering the programme.
Item 7 LA vs. Item 6 Teachers
LAs

Teachers

Strongly Agree

0%

Strongly Agree

4.5%

Agree

12.8%

Agree

13.6%

Undecided/Neutral

20.5%

Undecided/Neutral

13.6%

Disagree

33.3%

Disagree

50%

Strongly Disagree

33.3%

Strongly Disagree

18.2%

Source: Own elaboration based on the data obtained in the study

Table 2 clearly illustrates both participant groups do not feel the LAs are prepared sufficiently, for their role. Many
comments from the LAs were negative about the preparation period, stating that they often had to do their own research.
This was corroborated by the Teachers who stated they felt the LAs were unaware of what their roles were.
The information from Table 2 is further supported via the data from Item 8 from the LA survey, which asked about the
LA orientation day, and would concur with the previously mentioned lack of preparation. Many of the LAs felt the
orientation day was useless and they were not informed or given a clear understanding of their role.
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This information was further corroborated by Item 7 from the Teachers’ survey. Over 55% of the participants disagreed
or strongly disagreed that the LAs had a solid understanding of their role in the class. If we connect this to the fact the LAs
did not feel the orientation day sufficiently prepared them for their role, we see a clear issue developing.
The confusion and lack of preparation seems to put stress on both the Teacher and the LA, which in turn questions the
functionality of the LA programme. If one or both of the actors in the classroom do not understand their role initially, the
functionality will suffer. It was mentioned, by LAs, on several occasions that the orientation was conducted in Spanish. If
the orientation was conducted in the mother tongue of the LAs, there is a much higher possibility they would feel
prepared and have a stronger understanding of their role, which in turn would increase the functionality of the LA
programme. Similarly, before entering the programme, LAs could be required to have a higher level of Spanish proficiency,
this could however limit the participants.
5.3. Communication between LA and Teachers
Several items from both the LA and Teachers’ surveys must be taken into account when looking at the communication
between the LAs and teachers. Communication between the teacher and the LA is key in order for the class to function
properly, and for the LA programme to function to its highest possible capacity.
When both groups were asked about the approachability and the openness to ideas and interventions, there was a
positive relationship. The teachers were more positive than the LAs with regard to this point. We must look to Item 10 of
the LA survey and Item 8 of the teacher’s survey.

Table 3. LA vs Teachers approachability and openness to ideas and interventions
Item 10 LA vs. Item 8 Teachers
LAs

Teachers

Strongly Agree

20.5%

Strongly Agree

27.3%

Agree

38.5%

Agree

63.6%

Undecided/Neutral

23.1%

Undecided/Neutral

9.1%

Disagree

12.8%

Disagree

0%

Strongly Disagree

5.1%

Strongly Disagree

0%

Source: Own elaboration based on the data obtained in the study

We can clearly see, from the above Table 3, which almost 60% of the LAs agreed or strongly agreed their Teacher was
open and approachable, whilst over 90% of Teachers felt the same way about their LA. This would suggest that the LA
programme is functioning, with regards to the LA and the Teacher communicating and working in concert. The Teachers
may feel stronger about this item as often it is not their first experience of having a LA within the class. The Teachers may
also be seen as the ‘hosts’ by the LAs, and in turn the LAs expectations of openness and cooperation may be higher.
This can be further supported by Item 11 from the LA survey and Item 9 of the Teachers’ survey. Both participant
groups felt that there were clear lines of communication between each other, the Teachers overwhelmingly so. Over 85%
of teachers agreed or strongly agreed there were clear lines of communication with the LA. Likewise, over 55% of LAs
agreed or strongly agreed there were clear lines of communication with the Teachers. This is consistent to the previous
comments corresponding to Table 3.
When we look at Items 10 and 11 of the LA survey and compare them to Items 8 and 9 of the Teachers’ survey, one can
see that there are open and frank lines of communication between Teachers and LAs. This is encouraging as it shows there
is a strong working relationship between the two groups and in turn that the LA programme is functioning.

PublicacionesDidacticas.com | Nº 88 Noviembre 2017

719 de 911

5.4. Language Assistants’ understanding of their role, once in the class
Both the LAs and the Teachers were asked about the LAs understanding of what the Teacher wished them to do within
the classroom. LAs were asked in Item 12 of their questionnaire and Teachers in Item 10 of their questionnaire.

Table 4. LA vs Teachers beliefs about LAs understanding of their role in the classroom
Item 12 LA (Chart 4.1.12) vs. Item 10 Teachers (Chart 4.2.10)
LAs

Teachers

Strongly Agree

10.3%

Strongly Agree

13.6%

Agree

33.3%

Agree

54.5%

Undecided/Neutral

20.5%

Undecided/Neutral

22.7%

Disagree

23.1%

Disagree

9.1%

Strongly Disagree

12.8%

Strongly Disagree

0%

Source: Own elaboration based on the data obtained in the study

From Table 4, we can see the comparison between the LAs and the Teachers. It is visible that almost 70% of the
Teachers agree or strongly agree that the LAs have a strong understanding of what the Teacher wished them to do within
the class. When compared to the LA response, it is possible to see that fewer than 45% agree or strongly agree with Item
12.
This disparity in opinions would suggest that the LAs are not entirely comfortable with what their class Teacher wished
them to do. It is important again to look at the planning and preparation that goes into the classes. The LAs are clearly
unsure of what the Teacher wishes them to do, would some planning and preparation classes remedy this? Out with the
orientation day for the LAs, the LAs could benefit from some orientation time at their school. If the LAs could spend
several afternoons at their school, prior stating their positions, they could speak at length with the Teacher and gain an
understanding of what the Teacher wished them to do. Alternatively, the LAs could be required to spend an unpaid week
at the school, prior to starting their positions, where they could observe how the Teacher structured the class. This would
be similar to the practice period that all student Teachers must complete. These suggestions would remedy and improve
the experience of the LAs and in turn increase the functionality of the LA programme.
5.5. Immersion of Language Assistants within the school
The LAs were asked, in Item 13 of their questionnaire, if they felt immersed within the school. Likewise the teachers
were asked, in Item 11 of their questionnaire, if they felt the LAs were fully immersed in the school. When we compare the
results we can see the following:
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Chart 33. Immersion of Language Assistants within the school
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Source: Own elaboration based on the data obtained in the study

It can be seen that not one of Teachers strongly agreed that LAs are fully immersed in the school, whilst only 17.9% of
LAs feel they are immersed. This would suggest that there is a problem with the immersion of the LAs in their schools.
Several LAs pointed to the fact that they felt detached, lonely or ostracised from the Teachers at the school. However,
several Teachers commented that many of the non-English Teachers were unable to speak the English language. Howard
and Loeb (1998: 2), when writing about Teachers working in the Two Way Immersion programme in Texas, USA, state that
participants in the Two Way Immersion programme “need to possess strong interpersonal skills that allow them to
function well in cross-cultural environments.” This could be applied to the LAs, as they are guests in another country
(Spain), and as some Teachers commented, the LAs stay in their insular groups not mixing with the local Teachers. The
onus must be on the LAs to approach the other Teachers and immerse themselves in the school. A possible suggestion,
which was mentioned in the LA questionnaire, is to have a welcome meeting for the LAs with the schools Teachers. This
does not seem to be something that is available at the moment. Another suggestion would be to have a more stringent
recruitment process for the LAs, where their ability to mix in groups could be tested.
Finally, we must look at the attitude of the Teachers. The English Teachers, in their questionnaire, have stated that the
non-English Teachers occasionally do not have the ability to speak English, and it may be the case they do not understand
the role of the LA, and in turn have a ‘fear’ of them. Again, an induction meeting for all the LAs and the schools Teachers
may remedy this and alleviate this issue. If the LAs are more immersed in the school, they could feel more connected to
the school, and in turn this would improve their performance, increasing the functionality of the programme.
5.6. Support of Language Assistants from the Ministry of Education
Item 14 of the LA questionnaire, which asked if the LAs felt supported by the Ministry of Education, elicited the highest
number of written responses. Added to the majority of the responses being negative, it’s important to investigate this
item further.
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Chart 34. Support of Language Assistants from the Ministry of Education

If I had any concerns, I always felt I was able to speak with someone
from the Ministry of Education.
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Source: Own elaboration based on the data obtained in the study

It can be seen in Chart 34 that almost 65% of LAs disagreed or strongly disagreed that they were able to speak to
someone at the Ministry if they had any concerns. Many LAs pointed towards the only point of contact, after the
orientation, being via email. They also detailed that any email sent was often not responded to. As previously stated, the
majority of LAs lack any type of training in ESL or have the experience of working with young learners. When we add this
to the LAs low level of Spanish, it becomes apparent that they may often look for the support of the Ministry of Education.
If the LAs have doubts, a lack of confidence or a general inquiry and they cannot reach the people they rely on it raises the
possibility of the LA not fulfilling their role properly or becoming disheartened.
In turn, a solution to this problem seems fairly simple. Press the Ministry of Education to answer enquiries. Another
possible solution would be to employ an area coordinator, much like there is an inspector for teacher. This coordinator
could be an ex-LA with a history in the role and would be able to give advice and assist the LAs. This would also take the
pressure off of the single email address for the 1,400 LAs, and allow dialogue to be created. This would again increase the
functionality of the LA programme as the LAs would be more secure and supported in their role.
5.7. Student response to Language Assistants
One area where there was overwhelming support, from both the LAs and the Teachers, was the student response to
the LAs. Item 16 of the LA questionnaire and Item 14 of the Teachers’ questionnaire asked if the participants felt the
students reacted positively to the LAs and learned via their interactions. This is a key area when it comes to the
functionality of the programme as the students are the key and primary element in education.
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Chart 35. Student response to Language Assistants

The students reacted positively to the Language Assistant and and
learned via their interactions with the Language Assistant.
Language Assistants
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Source: Own elaboration based on the data obtained in the study

Chart 35 shows how both the LAs and the teachers in almost full agreement that the students learned via their
interactions with the LAs. The teachers have stronger agreement, and this may be down to them observing the
relationship between LA and student, whereas the LA is part of the interactions and possibly sees the relationship from a
subjective point of view. From this information, we can have confidence that the student interaction with the LA element
of the programme is functioning very well.
5.8. Remuneration of Language Assistants
The remuneration of the LAs seemed to be a point of contention, and both the LAs (Item 17) and the teachers (Item 15)
had strong views and opinions on this point. The teachers stated that they felt the remuneration (1,000 Euros per month)
for 16 hours per week was excessive. Several times during the study the teachers pointed towards the lack of
qualifications, and the average wage in Spain. They then related this to the LAs, citing that the LAs were “excessively” well
paid.
Table 5. Remuneration of Teachers vs. Language Assistants
Average remuneration of Teachers vs. Language Assistants
Remuneration per
month (Euro)

Hours worked per
week

Hours worked per
month (based on 4
week month)

Average
remuneration
per hour (Euro)

Teacher

2273.76

30

120

18.94

Language Assistant

1000

16

64

15.63

Source: ANPE-Madrid (2016: 1) and Comunidad de Madrid (2015: 15)
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The table above (5.8.) shows the similarity between the remuneration of an unqualified and unexperienced LA versus
the remuneration of an entry level secondary teacher. It must also be noted that the remuneration of the teacher is the
gross figure and the remuneration of the LA is the net figure. In turn, the teacher actually gets paid a considerable amount
less than the figure stated, once taxes and national insurance (Seguridad Social) is collected. LA assistants are not taxed on
their remuneration.
It must be considered that the LAs are not qualified teachers, and they do not have any background whereas the
teachers are fully qualified with experience and didactic knowledge, yet are remunerated in a similar way. When we add
to the fact that the teachers also plan the classes, deliver them, take part in meetings and often have meetings with the
parents of the students, it is understandable that some teachers feel the LAs are remunerated extremely well.
A solution to this could be increasing the hours the LAs are at the school and participating in the programme. As has
been previously stated, having the ability to speak English natively does not make a teacher. By increasing the hours of the
LAs the productivity should increase and balance the disparity in remuneration. This would also increase the functionality
of the programme, as the LAs would be present more often and expose the students to native speakers even further.
5.9 Further Observations
Upon reading the results of the questionnaires, there were some pieces of information that stood out. An example
being some of the attitudes shown by the LAs towards students. At no time should anyone in an educational environment
take satisfaction from screaming at a student (Item 15, LA questionnaire). This may be an issue with the initial screening
and interview process. Even a person without didactic knowledge, should not be in a position to take satisfaction from
screaming at a young learner. As previously suggested, a local area coordinator, who could visit schools and possibly
observe LAs could identify possible issues such as abuse of students by LAs. This would greatly increase the functionality of
the LA programme as there would be quality assessment for the current LAs.
Another issue that stood out was again raised in Item 15 of the LA questionnaire. One LA commented that a teacher
sent certain ethnicities to a “special needs” programme, as the teacher no longer wanted to work with the students in
class. The same LA commented that they felt some students “do not seem to exhibit any cognitive disabilities” before
continuing to admit that any special needs “may not be visible to me [the LA], and these children still may need extra
attention.” It is known that teachers cannot discriminate, and all students who enter a support programme must be
assessed before entering said programme. This shows a complete lack of knowledge about the Spanish education system
and how students are treated. The lack of didactic knowledge is glaring here, and a more vigorous induction process would
benefit the LA here. In turn, the LAs would be able to show more apathy to both the teachers and the students who
require extra help
6. CONCLUSIONS
While the study was extensive, taking in two groups which work in the LA programme, it was not without limitations.
The LA questionnaire had a slight gender bias in favour of female LAs. However, the Teachers questionnaire had a heavy
gender bias towards females. The questionnaire was sent to several further males than those who responded (in both
questionnaires), however, they failed to complete the questionnaire.
The sample was not too large, with a slightly poor response from the Teachers. Although there were 61 responses in
total, 39 participants (64%) were LAs and 22 (36%) participants were Teachers. The study could have been more balanced
if there were an equal or similar number of Teachers to LAs.
The study had three specific questions of investigation. Below, they will be concluded in more detail.
1. Is there a clear understanding of what the role of a LA has to do in class? If not, where do these problems come
from?
There does not seem to be a clear consensus, from either the Teachers or the LAs, of what the role of the LA is in the
classroom. There are several reasons for this. The LAs lack of pedagogical knowledge and experience in the classroom was
cited. A more extensive training period, or a background of working in ESL or with young learners would remedy this. In
turn the functionality of the LA programme would be increased.
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The LAs made several complaints that they felt isolated and their voices were not heard by the Ministry of Education.
When they had a problem, they did not feel able to contact anyone. One solution to this issue would be for Comunidad de
Madrid to hire ‘regional coordinators’ for the LAs. This would remove the communication issues that many LAs suffer from
with regards to contacting the Ministry of Education, and would also offer an assessment outlet, which would raise the
quality of the unqualified and inexperienced LAs. In turn, the programme’s functionality would greatly benefit from
content LAs, whilst also offering the LAs a point of contact and the opportunity to be observed and get feedback on their
performances.
Several Teachers complained about the lack of experience the LAs possess. Within this lack of experience, the Teachers
complained that the LAs did not seem interested, often seeing their role as short term and they lacked the necessary
motivation to complete their role.
2. Are LAs sufficiently trained and prepared for their role in the classroom?
Both the LAs and the teachers feel that the LAs are not sufficiently prepared for their roles in the Classroom. Many LAs
do not have previous experience or a background of working in education. When added to the fact the LAs feel the
orientation day is poor, it is safe to say that the LAs are not prepared for their roles. A remedy would be for a more
stringent recruitment process, whilst asking the LAs to complete a course in ESL before entering the programme. A further
way to improve this issue would be to have the orientation in the mother tongue of the LAs, and not in Spanish.
3. Is the LA programme functioning to its fully capacity?
The study discovered that the LA programme is not functioning to its full capacity in Madrid. There are several reasons
for this.
On a negative note, there seems to be a real lack of commonality between the LAs and the teaching staff of the school.
One must look at the LAs, their interpersonal skills, and their ability to adapt and immerse themselves in the Spanish
schooling system. If the LAs could integrate more, they may get more satisfaction from their roles and increase their
productivity, which in turn would positively affect the functionality of the LA programme.
On a similarly negative note, the LAs do not seem to understand how fortunate they are to receive a very generous
remuneration. When compared we can see that the teachers get paid a pro-rata similar amount, when the LAs do much
less work. If the LAs were required to do more hours per week, for the same money, it would greatly improve the
functionality of the programme as the Comunidad de Madrid would not have to spend any more money per month. They
would however receive between 16 and 32 extra hours per LA, per month. This would reduce any tension between
teachers and LAs and increase the functionality of the LA programme at the same time
Positively, the students who interact daily with the LAs seem to learn from their interactions with the LAs. Both the
teachers and LAs agree this is a strong point of the programme and as such shows a functioning part of the programme.
To conclude, if there was more of an emphasis in recruiting LAs with at least the minimum pedagogic knowledge and
they were allowed to enhance their skills, via the medium of a training course before joining, we would see a vast increase
in the functionality of the LA programme in Madrid. If there were clearer lines of communication between all elements
(Comunidad de Madrid, Ministry of Education, LAs and Teachers) of the LA programme, there would be fewer issues with
the programmes functionality, and one would see a much better functioning LA programme.

PublicacionesDidacticas.com | Nº 88 Noviembre 2017

725 de 911

Bibliografía
 ANPE-Madrid. (2016). Retribuciones 2016 (p. 1). Madrid: ANPE-Madrid. Retrieved from http://www.anpemadrid.com/uploads/ANPE%20Informa%20Retribuciones_1452859657.pdf
 Butler, Y. (2007). How Are Nonnative-English-Speaking Teachers Perceived by Young Learners?. TESOL Quarterly, 41(4),
731-755. http://dx.doi.org/10.1002/j.1545-7249.2007.tb00101.x
 British Council. (2017). Accreditation UK Handbook 2016 and 2017 (1st ed., p. 46). British Council. Retrieved from
https://www.britishcouncil.org/sites/default/files/accreditation_uk_handbook_2016-17.pdf
 Case, A. (2011). 15 reasons to avoid a TEFL course. TEFL.net. Retrieved from http://www.tefl.net/elt/articles/trainingarticles/avoid-tefl-course/
 Council of Europe. (2017). Common European Framework Of Reference For Languages: Learning, Teaching, Assessment (1st
ed.). Cambridge University Press. Retrieved from http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
 Comunidad de Madrid. (2014). Auxiliares de Conversación; Language Assistant Handbook 2014-2015. Madrid: Comunidad
de Madrid. Retrieved from http://www.educa2.madrid.org/web/educamadrid/principal/files/b205a2ee-682c-41da-b886376593c987b9/GUIA%2014-15_ingles.pdf?t=1410179439533
 Comunidad de Madrid. (2015). Auxiliares de Conversación; Language Assistant Handbook 2015-2016. Madrid: Comunidad
de Madrid. Retrieved from http://comunidadbilingue.educa2.madrid.org/web/educamadrid/principal/files/8c5dec3a4665-4b9d-a373-46ab12fbef6b/Documentos/Gu%C3%ADa%2015-16_ingles_word_modificado.pdf?t=1435736059943
 EF English Proficiency Index - Spain. (2017). Ef.edu. Retrieved 12 February 2017, from
http://www.ef.edu/epi/regions/europe/spain/
 Gibbs, G. & Coffey, M. (2004). The Impact Of Training Of University Teachers on their Teaching Skills, their Approach to
Teaching and the Approach to Learning of their Students. Active Learning In Higher Education, 5(1), 87-100.
http://dx.doi.org/10.1177/1469787404040463
 Gobierno de España,. (2017). NORTH AMERICAN LANGUAGE AND CULTURE ASSISTANTS IN SPAIN Frequently Asked
Questions 2017-2018 (1st ed., pp. http://www.mecd.gob.es/eeuu/dms/consejeriasexteriores/eeuu/auxiliaresusa/FAQ_2017-18_Dec-17/FAQ_2017-18_Dec-16.pdf). Ministerio de Educación, Cultura y
Deporte. Retrieved from http://www.mecd.gob.es/eeuu/dms/consejerias-exteriores/eeuu/auxiliaresusa/FAQ_201718_Dec-17/FAQ_2017-18_Dec-16.pdf
 Hibler, A. (2010). Effective Collaboration between Native and Nonnative Speakers in the Spanish CLIL Context: The case of
the Language Assistants in primary education (Master). Universidad Complutense de Madrid. Retrieved from
http://eprints.ucm.es/12796/1/Hibler_Abbie.pdf
 Howard, E., & Loeb, M. (1998). In Their Own Words: Two-Way Immersion Teachers Talk About Their Professional
Experiences. www.cal.org. Retrieved 7 May 2017, from http://www.cal.org/twi/pdfs/in-their-own-words.pdf
 Kiczkowiak, M. (2014). Native English-speaking teachers: always the right choice? | British Council. Britishcouncil.org.
Retrieved 17 February 2017, from https://www.britishcouncil.org/voices-magazine/native-english-speaking-teachersalways-right-choice
 Krashen, S., Long, M., & Scarcella, R. (1979). Age, Rate and Eventual Attainment in Second Language Acquisition. TESOL
Quarterly, 13(4), 573. http://dx.doi.org/10.2307/3586451
 Ohtani, C. (2010). Problems in the Assistant Language Teacher System and English Activity at Japanese Public Elementary
Schools. Educational Perspectives, 43(1 & 2). Retrieved from http://files.eric.ed.gov/fulltext/EJ912113.pdf
 Prieto, L. & Altmaier, E. (1994). The relationship of prior training and previous teaching experience to self-efficacy among
graduate teaching assistants. Research In Higher Education, 35(4), 481-497. http://dx.doi.org/10.1007/bf02496384
 Vallespín, I. (2017). Sin inglés no hay título universitario. EL PAÍS. Retrieved 26 March 2017, from
http://sociedad.elpais.com/sociedad/2013/11/10/actualidad/1384118537_663491.html
 Wardak, M. (2017). Native and Non-Native English Speaking Teachers’ Advantages and Disadvantages. Arab World English
Journal, 5(3). Retrieved from http://www.awej.org/images/AllIssues/Volume5/Volume5number3September/10.pdf

726 de 911

PublicacionesDidacticas.com | Nº 88 Noviembre 2017

